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Abstract

Teachers are one of the crucial part of the multidisciplinary team as they are one of the
main communication partners of children with stuttering. Views of teachers toward
stuttering and children who stutter are therefore very monumental as views are likely
to influence behavior. Determining the views of teachers toward stuttering will help
speech and language therapist to develop and implement professional development
programs just only for teachers if they need. The primary purpose of the study is to
know the views of teachers toward stuttering related their beliefs, reactions, feelings,
classroom management in the context of Bangladesh. Additionally the study has
identified the knowledge, training need etc. The study has described the socio
demographic characteristics of the study. The study was quantitative type in nature and
conducted by using cross — sectional survey method at Dhaka city and Baraigram
Upazilla of Natore district. Number of the participants of the study was 196 and they
were selected using purposive sampling. Data of the study was collected by using a
semi-structured “Teachers Attitude Toward Stuttering Survey” (TATS) questionnaire.
Result of the study indicated an overall positive views toward stuttering. Teachers were
very likely to help children with stuttering although they had lack of knowledge,
education and training. They had demonstrated inadequate knowledge about strategy
of classroom management. They recognized that they had significant role in the
management of student with stuttering. They believed that children with stuttering are

equally capable like children with non-stuttering.

Key words: Views, Stuttering, Teacher
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Chapter-1 Introduction

1.1 Introduction

Views of teachers towards student with stuttering have significant effect on the
assessment, instruction, and educational progress of children with stuttering in their
classes. They play a significant role in the educational process of children with
stuttering (Lass et al., 1992, cited in Hobbs, 2012). They are the central component of
communication environment of children with stuttering and they play a crucial role in
building the skills of successful communication of children who are stutter (Argyriadis,
2017). The education what is offered by the therapist is inadequate to treat children with
stuttering and they spend a lot of time in their classrooms. To teach and improve
communication and language acquisition skills of student with stuttering is the
responsibility of primary and secondary schools teachers in Bangladesh. If teachers do
not have a proper knowledge and tolerance about stuttering the students may become
shy, nervous and embarrassed in the classroom and may be failure to build up a
successful communication. Communication with teachers can play a significant role in
the psychological development and self-concept of children with stuttering. Student
with stuttering are often teased by their peers who are not stutter (Blood et al., 2011
cited Nicholls, 2013). Teacher can plays a remarkable contributions to change attitude
of the peers of children with stuttering. In Bangladesh identifying the attitude of
teachers towards stuttering is very important because there are many students in the
classroom of primary and secondary schools who are stutter. Internationally there are
few researches which have explored the views of teacher toward stuttering and there is
no research in Bangladesh about the views of teacher toward stuttering is positive or
negative. Difference in social attitudes and cultural values can influence the reactions
of human to people who stutter (Abdalla & St. Louis, 2014). As there is no research in
Bangladesh about views of teachers toward stuttering so the study is very important in
the context of Bangladesh. The current study will identify the attitudes of teachers
toward stuttering and children with stuttering. The study will give a superficial idea
about level of knowledge of primary and secondary school teachers about classroom

management, communication skills in their classrooms where there is any student with



stuttering read. The study will provide perception of teacher if they need or not any

training opportunity to manage classrooms in where student with stuttering present.

Stuttering otherwise known as stammering in England which is an issue that concerns
any communication specialist. It refer to non-fluent speech (Sattar, Sultana & Uzzaman,
2015). Stuttering refers to a disorder which can be defined as the breakdown of normal
speech fluency due to repetition and blockages (Bloodstein & Bernstein Ratner, 2008
cited in Li & Arnold, 2015).

There is no accurate estimation about the prevalence of stuttering in Bangladesh. A
national survey on the neighboring country named India published incidence and
prevalence of various disabilities for 2002. Approximately 0.4% within the urban areas
(cities and towns) were reported to have stutter in India (Pachigar, Stansfield &
Goldbart, 2011). Carig, Hancock, Tran, & Peters (2002) cited in Pachigar et al., (2011)
suggested that the prevalence of stuttering in Australia is 0.72. Prevalence of stuttering
in UK is about 1-3% of their total population (Millichap, 2008). Yairi & Ambrose
(2012) informs us that maximum possibility of stuttering initiation is over by age 5.

According to Millichap (2008) boys are more likely to get stuttering.

There are numbers of theories about the cause of stuttering. Different influences such
as genetic, physiologic, psychogenic and environmental influence demonstrate the way

of development of stuttering (Ambrose, 2004).

According to Donaghy & Smith (2016) stuttering occurs during the preschool years.
Young children are mostly affected with stuttering. Young children shows faster rate
of recovery than others. However, it is not possible to interpret which children will
overcome their stuttering without intervention. However it is largely recognized that
stuttering therapy at the time of childhood gives safeguard against chronic stuttering in

later life.

The primary outcome of Klompas & Ross (2004) study indicated that most of the
participants think that their stuttering negatively affected their school performance as
well as relationship with peers and teachers. Most of the participants feel that stuttering

negatively marks their self-esteem and self-image.

Stuttering intervention is dependent on the person who are part of his environment. In
management of stuttering Speech and Language Therapists work collaboratively with

educators and parents. Researches indicates that attitudes of parents and teachers
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towards children with stuttering can significantly effect on elimination of stuttering.
There are few studies which focus on the significance of the teachers in the classroom,
and their role in a successful speech or language program. Teachers with higher
knowledge of stuttering hold more positive attitude (Argyriadis, 2017).

So it is very necessary to investigate the views of teacher toward stuttering and student

with stuttering in the context of our country.

1.2 Significance of the study

Information about the prevalence of speech difficulties including stuttering is still
unavailable in Bangladesh. From1998 Bangladesh is celebrating October 22 as
International Stuttering Awareness Day. But it is matter of sorrow that in our country
learning, language and speech disorders are taken very little attention and stuttering is
almost completely failed to receive any real attention. From various literature we know
that people in the child’s environment influence the child’s experiences of their stutter
communicative ability and their progress in therapy. Generally school aged children
spend a large amount of time at school so teachers are figures of authority who have a
significant impact on early years of a child. Unsubstantiated views of teachers on
stuttering can have a negative impact on how they perceive and interact with children
who stutter. On the other hand if teacher show empathy it can bring a good outcome for
children with stuttering. Positive attitude of teachers make confident the SWS. Role of
teacher also influence to change the conduct and view of peers to children with
stuttering. We know that success of the therapeutic process is largely dependent on
understanding the attitudes of significant others such as teacher, family, parents, peers
and surroundings where the children with stuttering lives. We know a little about
attitude of teachers towards stuttering. Teachers are primary component of environment
of child. So understanding the attitude of teachers is very important for speech and
language therapist. Understanding the attitude of teacher towards stuttering will help to
speech and language therapist to plan and develop appropriate interventions. For
optimizing the success for CWS in the classroom and in therapy, SLTs can support
teachers by working collaboratively with them to implement efficient, well-organized
training for teachers. By help of collaboration with SLTs and parents, teachers can play

a significant role in the reduction of communicative stress. They can assist CWS to get



more positive speaking experiences. The significance of collaboration with teachers in
the management of CWS within the classroom setting has been understood by us. The
primary purpose of this study is to understand teachers’ attitudes toward stuttering as a
basis for informing intervention planning. It will be helpful for inclusive education. The
study will be helpful for planning inclusive education. It will be helpful for counselor,

psychiatrist, and other health professionals for further research.

1.3 Literature review

There are some international studies which have described the opinions and attitudes of
teacher towards stuttering. In Bangladesh there is no literature about perception of
teachers toward stuttering. Our nearest country India has conducted a research about
the attitude of their teachers towards stuttering. Pachigar et al. (2011) conducted a study
about Indian teacher’s attitude towards children who stutter with 58 sample which was
explorative in nature and was designed in mixed method. The study was investigated
through using a questionnaires which was formed by combination of two questionnaire
TATS (Teachers Attitude Toward Stuttering) and TPSI (Teachers Perception of
Stuttering Inventory) and semi-structured interviews. Findings of the study
demonstrated that teachers of India had positive attitude toward stuttering. They

possesses positive approach to manage student with stuttering in their classroom.

Irani and Gabel (2008) aimed to determine American school teachers’ attitudes towards
people who stutter (PWS) by running a study in America by taking 178 teacher as
sample. The author used 14-item semantic differential scale as measurement tool to
detect teachers’ attitudes towards PWS and the result was compared with fluent
speakers. Findings of the study showed positive attitudes of teachers towards both PWS
and fluent speakers and the attitude of teacher was more positive with PWS for three
items on the measurement scale. Educational and experiential factors of the study

showed that there is no systematic effect on the teachers’ attitudes toward PWS.

In another study Irani, Abdalla and Gabel (2012) investigated the attitudes of Kuwaiti
Arab teachers towards people who stutter (PWS) in where the result was compared with
attitudes of American teacher in-order to detect whether there is any cultural differences
is present or absent. A 14-item semantic differential (SD) scale (Burley & Rinaldi,

1986) was the assessment tool which was converted in Arabic version from English
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version. The results demonstrated that maximum number of Arab teachers possess
neutral or positive attitude towards PWS and the findings of the study published that
one-third of Arab teachers indicated negative views on that questions which were
concerned with employment and social skills. The findings of the study also indicated
that attitude of teachers of Arab and America was positive towards stuttering but

American teachers attitude were grater positive than Arab teachers.

Li & Arnold (2015) also conducted a research in United State about perceptions of
teachers and non- teachers towards stuttering. The core purpose of the study was
identifying is there any difference between the reactions of kindergarten to twelfth
grade teachers and non-teachers toward people who stutter. Public Opinion Survey on
Human Attribute —Stuttering (POSHA- S, St. Louis, 2012) was used as data collection
tool. Data was gathered from 263 teacher and 1336 persons who are not teacher.
According to the demographic information of the study (age & education) the reaction
of teachers and non-teachers to person with stuttering was compared. Comparative
value demonstrated that teachers had used a larger number and multiple of information
sources about person with stuttering than non- teacher. Male teacher had used more
information sources than female teacher. There were no significant difference in the
reactions of two group participants. Findings of the study suggested that reactions of

women to person with stuttering were greater accommodating and helpful than male.

Erdem (2013) ran a research which investigate the attitude of Turkish language and
primary school teacher. Investigator used a self-developed questionnaire to collect the
data. Researcher accumulated the data of 290 teachers participated and their work place
was Malatya Province. The researcher develop a stuttering scale which was
administered to 219 primary school teachers and 71 Turkish language teachers. Among
the participants 219 teachers were taken from primary school and remaining 71
participants were language teacher. The result of research suggested that environmental
factors as well as psychological assessment is needed for intervention of stuttering. The
study suggested that views of teacher largely influence the attitude of stuttering
children. The outcome of the study informed that teachers demonstrates positive
attitude on the scale. The study also mentioned that attitude of teacher to students with

stuttering may vary on different demographic factors.



Abrahams et al. (2016) conducted a quantitative type of cross sectional survey with 469
teachers of primary school in two education district of South Africa in-order to
investigate the attitude of primary school teacher toward stuttering. The study used
cluster sampling technique to determine sample of the study. The data was gathered
through using Public Opinion Survey of Human Attributes—Stuttering (POSHA-S)
measurement tool. Findings of the study highlighted that majority of teacher
demonstrated positive attitudes towards stuttering and their classroom management.
But teachers had false perception about personality trait and etiology of stuttering. The
study suggested that in the time of intervention strategy making some considerations
should be taken which will provide a baseline for speech-language therapists to

cultivate appropriate intervention with teachers for classroom management.

Yang (2012) operated a research for identifying perceptions and belief of Taiwanese
teachers toward Mandarin-speaking stuttering children who were in the first grade.
Researcher sent invitation letter to 130 schools for screening their students individually.
113 elementary school returned the screening from after filling that completely.
Researcher took interview of 13 teacher on stuttering. The study followed content
analysis procedure to evaluate the data. Then result of analysis was compared with
teachers who speaks English. Compared value suggested that Taiwanese teachers hold
almost appropriate observations about the conducts of children with stuttering but they
carried misperceptions regarding the cause and appropriate classroom management
strategy of stuttering. But they thought that their strategies were appropriate and
effective but they were unable to prove. Outcome of the study recommended that that

teacher require training programs concerning stuttering.

Abdalla & St. Louis (2014) conducted a study to know the attitudes of Arab school
teachers toward stuttering. The study was quasi-experimental design in nature. It
described the impact of an educational documentary video in modifying views of in-
service public school teacher and pre- service trainee. Ninety nine pre-service trainees
(48 control, 51 experimental) and 103 in-service teachers participated (49 control, 54
experimental) participated in the study. Data was collected through Public Opinion
Survey of Human Attributes—Stuttering (POSHA-S; St. Louis, 2005). All participants
completed 17 more items before and after treatment. Experimental group enjoys the
video. Findings of the study reported that educational documentary video can positively

modify attitude of pre-service trainees toward people with stuttering.



Nicholls (2013) conducted a study which aimed to find out the perception of teacher
toward stuttering and who stutter with 35 sample for quantitative measurement and 2
sample for interview. The study was designed under mixed method approach and the
study used 15 item of semantic differential scale and 32 items of attitudinal statement
scale (TATS) which gave quantitative findings. The study also used semi-structured
interview which gave qualitative study. Findings of the study reported that teachers
possesses a positive or neutral view for the semantic differential adjective pairs and the
attitudinal statement. The study showed that teachers did not think stuttering as a barrier
to academic result. The study also find out that teachers were undecided about the use
of best techniques with SWS. The findings also indicated that they were in dark about
the nature and cause of stuttering. Education about stuttering and experience with
student with stuttering can bring change in attitude of teachers toward student with

stuttering.

Hobbs (2012) also conducted a research about knowledge and views of teacher towards
stuttering which aimed to identify is there any connection between knowledge of
teacher and perceptions of stuttering between pre and post in-service training. The
primary purpose of the study is to measure whether teacher training on stuttering
expand the knowledge of teachers about stuttering and helps to develop positive attitude
towards students with stuttering (SWS). Teachers of twenty three elementary and
secondary school from Wolfe County Kentucky who currently had students in their
classrooms who stuttered were taken as sample in this study. Two instruments were
used to measure the knowledge and perceptions of teacher before and after an in-service
training. ‘Alabama Stuttering Knowledge Test’ (ASK) was used as tools to identify the
knowledge of teacher and the tool named ‘Teacher Attitudes Toward Stuttering Survey
(TATS)’ was used as tool to measure the attitude of teacher toward stuttering.. Report
of the study suggested that there was a significant difference present between overall
knowledge of teacher regarding stuttering and their attitude toward stuttering following
training. The results of this study indicated that there was a connection between
teachers’ knowledge concerning stuttering and their views toward student with

stuttering in their classroom.



Adriaensens & Struyf (2016) conducted a study at Flanders in Belgium with secondary
school teacher who taught adolescent with stuttering in-order to know their beliefs,
attitudes, and reactions to stuttering and student with stuttering. Researcher took semi-
structured interview of ten teachers to collect the data and analyzed that thematically.
Findings of the study informed us that teacher think that stuttering is not problem and
they also narrated that if peers do not react to the stuttering SWS can participate and
practice the lesson. Findings of the statement of teacher also informed us that they tried
to exempt from them to give any reaction to stuttering and they rare discussed about

stuttering.

Kumar & Varghese (2018) ran a study which basically aimed to measure the awareness
and attitudes of teachers toward primary school going children who are stutter. The
study was held in primary schools of Dakshina Kannada, Mangalore, Karnataka
districts of India with using 70 teachers as sample who were teaching primary school
that time. The study was cross sectional type in nature and a self —developed
questionnaire was used to collect the data. Collected data was analyzed through
descriptive statistics. Result of the study suggested that teachers hold a positive attitude
towards children with stuttering. Teachers were known about the development of speech
and language patterns and the general errors which are seen during the developmental
time of children. The study reported that teachers were known about the appropriate

referral for children with stuttering.



1.4 Research Question

What is the teachers views toward stuttering?

1.5 Objectives of the study
1.5.1 General objectives

v’ To explore teacher’s views towards stuttering

1.5.2. Specific objectives

v To discuss the socio- demographic characteristics of the study.
v' To identify the attitude of teachers towards stuttering is positive or negative.

v To determine the level of attitude of teachers toward stuttering.



1.6 Operational Definition
Key word: Views, Teacher, Stuttering

Views:

Views means overall measurement of something which may on the basis of different
kind of information such as cognitive, affective or behavioral information (Maio and
Haddock's, 2009 cited in Abrahams et al. 2016). In this study the term has been used to
mean the perception of teacher toward stuttering and children with stuttering.

Synonyms of views are thought, perception, opinion, attitude (Abrahams et al. 2016).
Teacher:

A person who teaches, especially in education setting (at a school or similar institution),
usually as a job (Teacher, 2018). Similar word of teacher are master, educator, tutor,

trainer etc. This study also mentions the professionals who teaches as teacher.

Stuttering:

Stuttering refers to a speech disorder which is characterized by involuntary
interruptions of speech which obstructs the ability of communication effectively
through repetition of sounds, syllables or whole words, prolongation of sounds, the
interjection of breaks in the production of words or interruption between words
(Abramovitz, 2017). In this study the term ‘stuttering’ means the condition stuttering and

person with stuttering.
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Chapter - 2 Methodology

2.1 Study design

Investigator used quantitative type of cross sectional survey design in-order to conduct
the study. According to Nailey (1997) quantitative research is used to establish facts.
In current study investigator has aimed to find out the attitude, knowledge of teachers
toward stuttering and the findings shows few percentage and some associations which
referred quantitative study. Cross sectional study explain the group at one point in time
and they are used for measurement of what is about a group rather than giving
information on why (Hicks, 2000). Information which are collected in survey research
covered a large array of topics and may include items ranging from attitudes, beliefs,
and levels of information rather than answering why. So it is cross sectional study. For
these reason investigator selected these study design to conduct the study.

2.2 Study place

v Primary and secondary schools of Dhaka city and Natore district.

2.3 Sampling

2.3.1. Study population

v Primary and secondary school teachers of Dhaka city and Natore district.

2.3.2. Sample size

A group of subjects that who are selected from the population and use in pieces of
research is called sample (Hicks, 2000). Larger sample is the representative of the
population in a survey study, but in many situations it is not possible for the researcher

both for practical and financial reasons (Hicks, 2000).
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The investigator used a sampling equation to determine the sample size. The equation
is-

Here,

Number of total population of Bangladesh = 160000000

Number of primary and secondary school teacher =770915

p= (770915x 100) / 160000000 = 0.48 % = 0.0048
g= (1-p) = (1-0.0048) = 0.99
z=1.96, d=0.05

We know that-

n = z?pq/ d?

= (1.96)2x0.0048%0.99/ (0.05)2
=7.302

=7

But only 7 sample was not enough for quantitative study. As a result the investigator

gathered196 samples for this study.

2.4. Characteristics of the participants

2.4.1. Inclusion criteria

v’ All teachers of primary and secondary school.
v Both male and female
v Age range 20-60

2.4.2. Exclusion criteria

v' Participant who were unwilling to participate in study

v" Substitute teacher

12



2.5 Data collection tool

A semi-structured questionnaire- TATS had been used as a data collection instrument
adapted from James Robert Nicholls, 2013) which was originally developed by (Crowe
and Walton, 1981). The English questionnaires was converted into Bangla language to ask
the participants during the interview because of being the native language of participants.

The investigator took permission from each participant by using a written consent form.

2.6 Data collection Method

The demographic questionnaire consisted of questions to indicate highest degree
obtained, age, number of years of teaching experience, gender, previous training on
stuttering, number of fluency students during career different geographic areas of
teaching employment. The Teacher Attitudes Toward Stuttering Survey (TATS) was
adapted from survey of James Robert Nicholls (2013) which is originally developed by
(Crowe & Walton, 1981). Statements on the TATS were related to stuttering etiology,
personality traits of children who stutter, how stuttering affect the individual and role
of teachers with children who stutter. Survey was originally structured to assess teacher
attitudes towards stuttering and their behaviors for handling situations in the classroom
when students stutter. Attitudinal statements were useful to explain the views of
teachers towards children who stutter. The survey used a 5-pointLikert scale strongly
agree, somewhat agree, undecided, somewhat disagree and strongly disagree.

2.7 Data collection procedure

At first investigator took permission from SLT department of Bangladesh Health
Professions Institute and then the authority of different school. Then investigator went
to the study place with consent form and Bangla version of questionnaire “Teachers’
Attitude Toward Stuttering” (TATS) and explained the participants about the purpose
of the study and also ensured that any personal information would not be published
anywhere. After taking consent, investigator will gave the guestionnaire and teachers

filled up the form.
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2.8 Pilot Study

Before conducting the study the researcher did a pilot study with 5 participants.
According to Bailey (1997) the pilot study is a preliminary trial of the study in which
most of the steps of final study remain included but on a smaller scale and it is a way
to check on the feasibility of various components of the study.

2.9 Data Analysis

Descriptive statistics is used to described, organize and summarize data (Bailey, 1997).
It used for describing the survey data usually (Hicks, 2000). A great deal of quantitative
data can be effectively analyzed using descriptive statistics (Bailey, 1997). That’s why
investigator used descriptive analysis to analyze the result of the study. Investigator
used a computer program “Statistical Package for the Social Science, version -22
(SPSS-22)” as data analysis tool where the variables were labeled in a list. The
investigator established a computer based data definition record file which made of a
list of variables for order. After putting the name of the variables in the variable view
of SPSS and defining the types, values, decimal, label alignment and measurement level
of data the investigator cleaned new data files to check the imputed data set to ensure
that all data had been accurately transcribed from the questionnaire sheet to the SPSS
data view. Then the raw data was ready to analysis in SPSS. Data was analyzed by
descriptive statistics and calculated as percentage and presented by using a table, bar

graph and pie charts. At last, the result of the survey consisted of quantitative data.

2.10 Ethical consideration

Investigator took the approval from ethical committee and course coordinator of
department of Speech and Language Therapy to conduct the research project. Consent
had been taken from the participants before conducting the study and explained them
about the aims and objectives of research project. Investigator also informed the
participants that they had full rights to withdraw any task any time. Investigator strictly
maintained the confidentiality of participant’s personal information like age, sex, date

of birth etc. Participants were informed that this study would not be harmful for them.
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Chapter-3 Result

Data were analyzed through descriptive statistics and calculated as percentage
presented by using bar graph, pie chart and tables.

3.1 Demographic Information of the Participants

3.1.1. Gender of the participants

= Male = Female

Figure - 3.1.1. Gender of the participants

Among 196 participants 56.6% (111) teacher were male and 43.4% (85) teacher were
female.
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3.1.2 Age of the participants

>

= 20-30 year = 31-40 year =41-50year =51-60 year

Figure - 3.1.2. Age of the participants

Maximum number of participants 44 .4%% (87) were in the age of 31 year- 40 year
above. 32.7% (64) participants were in the age of 41 year- 50 year above. In this study
13.3% (26) participant were in the age of 5lyear - 60 year above and 9.7% (19)

participants were in the age of 20 year — 30 year above.



3.1.3 Education level of the participants

0.50%

S.S.C. H.S.C GRADUATION POST GRADUATION

Figure - 3.1.3 Education level of the participants

Among 196 participants 0.5% (1) were Secondary School Certificate examination
passed, 4.1% (8) were Higher Secondary School Certificate examination passed, 31.1%

(61) had completed their graduation and 64.3% (126) completed their post — graduation
status.
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3.1.4 Grade level of teaching of the participants

54.60%

45.40%

PRIMARY SECODARY

Figure - 3.1.4 Grade level of teaching of the participants

In this study 196 teachers were participated and among of them 45.4% (89) teachers

were primary school teacher and 54.6% (107) were secondary school teacher.
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3.1.5. Experience of teaching of the participants

1-5year  6-10year 11-15year 16-20 year 21-25year 26-30year 31-35year 36-40 year

Figure — 3.1.5 Experience of teaching of the participants

Among 196 participants 16.3% (32) had 1-5 year teaching experience, 21.9% (43) had
6-10 year teaching experience. Maximum 24.5% (48) had 11-15 year teaching
experience. The study found out that 17.3% (34) had 16-20 year teaching experience,
9.2% (18) had 21-25 year teaching experience, 6.6% (13) had 26-30 year teaching

experience, 1.0% (2) had 31-35 year teaching experience and 3.1% (6) had 36-40 year
teaching experience.
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3.1.6. Do you stutter?

120.00%

100.00%

80.00%

60.00%

40.00%

20.00%

0.50%

0.00%

Yes

Figure-3.1.6 Do you stutter?

Among 196 participant 99.5% (195) teacher were not stutter and only 0.5% (1) teacher

was stutter.
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3.1.7. Do you know someone who stutter?

YES NO

Figure — 3.1.7 Do you know someone who stutter?

Among 196 participants 82.7% (162) teachers knew someone who stutter and 17.3%

(34) teachers did not know someone who stutter.
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3.1.8. Did any of teacher training deal with speech disorder?

0.5%

Yes

Figure — 3.1.8. Did any of teacher training deal with speech disorder?

Among 196 participants 0.5% (1) teacher had training to deal with speech disorder and
99.5 % (195) teacher had no training to deal with speech disorder.
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3.1.9. Have you done any professional reading or research toward

stuttering?

0.50%

Yes

Figure — 3.1.9 Have you done any professional reading or research toward

stuttering?

Among 196 participants 0.5% (1) teacher had done any professional reading or research
toward stuttering and 99.5 % (195) teacher had not done any professional reading or

research toward stuttering.
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3.1.10. How many children who stutter you have taught?

56.10%

19.90%

13.30%

10.70%

ZERO ONE-THREE FOUR-SEVEN SEVEN PLUS

Figure — 3.1.10. How many children who stutter you have taught?

Among 196 participants 19.9% (39) teachers had taught no stuttering student, 56.1%
(110) teachers had taught 1-3 number of student with stuttering, 10.7% (21) teachers
had taught 4-7 number of student with stuttering and 13.3% (26) teachers had taught
more than 7 number of students with stuttering.
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3.1.11. Do you currently have a student in your class who stutter?

mYes

mNo

Figure -3.1.11. Do you currently have a student in your class who stutter?

Total number of participant of the study was 196 and among of them 48.0% (94)
teachers had a student with stuttering in their classroom on that time and 52% teachers

had not any student with stuttering in their classroom on that time.
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3.1.12. Do you think SLT can help to reduce stuttering?

2.60%

YES NO

Figure —3.1.12. Do you think SLT can help to reduce stuttering?

Total 196 participants were participated in the study and maximum of them 97.4%
(191) teachers thought that SLT can help to reduce stuttering and only 2.6% (5) teachers
thought that SLT can -not help to reduce stuttering.
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3.1.13. Do you think any training need on stuttering?

3.10%

YES NO

Figure — 3.1.13. Do you think any training need on stuttering?

The number of teacher is 196 who participated in the study, among of them 96.9% (190)
teachers thought that training is needed on stuttering and 3.1% teacher did not think
that any training is need on stuttering.
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3.2.1 Association between grade levels of teaching with Do you think any

training need on stuttering?

Do you think any | Total Chi- P value
training need on square

stuttering?

Yes No .364 546
Grade level | Primary 87 2 89
of teaching
Secondary 103 4 107
Total 190 6 196

Table 3.2.1 Association between grade levels of teaching with Do you think any

training need on stuttering?

Among 196 participant number of primary school teacher was 89 and number of
secondary school teacher was 107. Among 89 primary school teacher 87 (97.75%)
participants responded as yes which indicates that they thought training is needed on
stuttering and 2 (2.25%) participants responded as no which indicated that they did not
think any training is needed on stuttering. Among 107 teachers of secondary schools
103 (96.26%) responded as yes that means they thought any training is needed on
stuttering and 4 (3.74%) teachers responded as no which indicated they did not think
that any training is not needed on stuttering. That means majority responded positively.
In the cross tabulation chi square test shows the value is 0.546 and degree of freedom
is 1 which defines that the result is not significant. That means there is no association
between grade level of teaching and thinking of teachers towards the training need on
stuttering.
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3.2.2 Association between grade levels of teaching with Do you think SLT

can help to reduce stuttering?

Do you think SLT | Total

Chi- | P value
can help to square
stuttering?

Yes No 4.268 .039
Grade level | Primary 89 0 89
of teaching
Secondary | 102 5 107
Total 191 5 196

Table 3.2.2 Association between grade levels of teaching with Do you think SLT

can help to reduce stuttering?

Among 196 participants number of primary school teacher was 89 and number of
secondary school teachers was 107. Among 89 school teachers all of them (100%)
responded as yes which indicated that they thought that SLT can help to reduce
stuttering. Among 107 secondary school teacher 102 (95.32%) they responded as yes
which indicated that they thought that SLT can help to reduce stuttering and 5 (4.68%)
teacher responded as no which indicated that they did not think that SLT can help to
reduce stuttering. Here the chi square value is 0.039 where the degree of freedom 1.
This value indicates that there is significant association between grade level of teaching
and thinking of teachers towards SLT can help to reduce stuttering.
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3.3 Teachers Attitudes toward Stuttering Survey (TATS) table

The study asked teachers to identify their level of agreement with statements and

explain the attitudes and perceptions of teachers toward stuttering and children who

stutter. The percentage of each attitudinal statements are displayed in few tables bellow

3.3.1 Table of result of the statements related to the nature of stuttering

Instructions: SA= Strongly Agree, SWA= Somewhat Agree, U= Undecided

SWD= Somewhat Disagree, SD= Strongly Disagree

on the development of stuttering,
since stuttering is probably
predisposed before or at birth

SN SA SWA |U SWD |SD

4 Stuttering can never be 6.1% | 19.4% | 25% 20.9% | 28.6%
completely cured

19 | There are various degrees of 64.8% | 19.4% |82% |4.1% |3.6%
stuttering severity

20 | There is no relationship between | 27% 25% 14.3% | 12.8% | 20.9%
fear and stuttering

25 | Teachers have little influences 24% 23% 14.8% | 14.3% | 24%
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Four of the attitudinal statements required the teachers to respond to statements about
the nature of stuttering (statement 19), etiology of stuttering (statement 20 and 25) or
prognosis for people with stuttering (statement 4). Maximum 64.8% (127/196) teachers
were strongly agreed, 19.4% (38) teachers were some- what agreed, 8.2% (16/196)
were undecided, 4.1% (8/196) were some - what disagreed, and 3.6% (7/196) were
strongly disagreed with the nature of stuttering statement, “There are various degrees
of stuttering severity.” The result indicate that maximum teacher knows appropriate
information about nature of stuttering. Twenty eight percent (56/196) teachers were
strongly disagreed, 25.0% (49/196) teachers were undecided 20.9% (41/196) were
somewhat disagreed, 19.4% (38/196) teachers were somewhat agreed and 6.1%
(12/196) teachers were strongly agreed with the statement “stuttering can never be
completely cured” (statement 4). Findings of the statement indicated that maximum
teacher had right knowledge about prognosis of stuttering. The statement “there is no
relationship between fear and stuttering” showed varied responses, most of teachers
27% (53/196) was agreed, 25% (49/196) were somewhat agree, 14.3% (28/196) were
undecided, 12.8% (25/196) were somewhat disagree and 20.9% (41/196) were strongly

disagreed with this statement.
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3.3.2 Table of result of the statement related to the personality traits of

children with stuttering
Instructions: SA= Strongly Agree, SWA= Somewhat Agree, U= Undecided

SWD= Somewhat Disagree, SD= Strongly Disagree

SN SA SWA | U SWD | SD

6 Stutterers should be made aware | 15.3% | 9.7% | 5.1% 19.4% | 50.5%
that they are different from other

children

17 | In general, children with 15% |3.6% |56% |14.3% |75%
stuttering are not as polite
socially as children who do not
stutter

21 | Stutterers can in general be 11.7% | 23.5% | 16.8% | 17.9% | 30.1%
considered as being
psychologically different from
normal speaking students

22 Many children stutter as an 4.1% |21.9% |20.9% |17.3% | 35.7%

attention getting device

30 | Children with stuttering are 36% |6.6% |41% |13.8% |71.9%
generally not as responsible as

child with non-stuttering

31 | Stuttering may be viewed as a 19.4% | 28.1% | 12.2% | 17.9% | 22.4%
preliminary sign of character

weakness.
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Six statements asked the teachers to respond to attitudinal statements about the
personality traits of children with stuttering (Statements no 6, 17, 21, 22, 30 &
31).Result of the statement “stutterers should be made aware that they are different from
other children” showed 50.5% (99/196) were strongly disagree, 19.4% (38/196) were
somewhat disagree, 5.1% (10/196) were undecided, 9.7% (19) were somewhat agree
and 15.3% (30/196) were strongly agree with the statement. Most of teacher 50.5%
(99/196) were strongly disagreed with the statement. Findings of the statement
indicated that teacher responded positively with the statement. Findings of statements
(17) “In general, children with stuttering are not as polite socially as children who do
not stutter” showed that 75.0% (147/196) teacher were strongly disagree, 14.3%
(28/196) were somewhat disagree, 5.6% (11/196) were undecided, 3.6% (7/196) were
somewhat agree, and 1.5% (3/196) were strongly agree with statement. Maximum75%
(147/196) teachers were strongly disagree with the statement. Result of the statement
indicated that teachers responded positively with this statement. 30.1% (59/196) teacher
were strongly disagree, 17.9% (35/196) teacher were somewhat disagree, 16.8%
(33/196) teacher were undecided, 23.5% (46/196) teacher were somewhat agree and
11.7% (23/196) teacher were strongly agree with statement (21) “stutterers can in
general be considered as being psychologically different from normal speaking
students”. The statement showed that maximum 30.1% (59/196) teachers were strongly
disagree with it. Findings of the statement suggested that maximum teacher responded
positively with this statement. Maximum 35.7% (70/196) teachers were strongly
disagree with the statement (22) “many children stutter as an attention getting device.”
17.3% (34) teachers were somewhat disagree, 20.9% (41/196) were undecided, 21.9%
(43/196) teachers were somewhat agree and 4.1% (8) teachers were strongly disagree
with the statement. Result of the statement indicated that maximum teacher responded
positively with the statement. Response of the statement (30) “children with stuttering
are generally not as responsible as child with non-stuttering” showed that maximum
71.9% (141) teacher were strongly disagree, 13.8% (27) were somewhat disagree, 4.1%
(8) were undecided, 6.6% (13) somewhat agree, and 3.6% (7) were strongly with the
statement. Response of majority with this statement suggested that maximum teachers
responded positively. With another statement “stuttering may be viewed as a
preliminary sign of character weakness” (statement 31) 22.4% (44) teachers were
strongly disagree, 17.9% (35) teachers were somewhat disagree, 12.2% (24) teachers

were undecided, 28.1% (55) teachers were somewhat agree and 19.4% (38) were
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strongly agree. Response of the statement showed that maximum 28.1% (55) were
somewhat agree with this statement. With this statement maximum teachers responded
negatively. In this study findings of the six questions which asked the teachers to
respond to attitudinal statements about the personality traits of children with stuttering
(Statementsno 6, 17, 21, 22, 30 & 31) teachers responded positively with five statement

and responded negatively with only one statement.
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3.3.3 Table of result of the statement related to the academic proficiency of

children with stuttering
Instructions: SA= Strongly Agree, SWA= Somewhat Agree, U= Undecided

SWD= Somewhat Disagree, SD= Strongly Disagree

SN SA SWA | U SWD | SD

Stutterers cannot be expectedto | 5.6% | 1% 2% 12.2% | 79.1%
18 perform as well academically as

non-stutterers

In general, it is not as important

to encourage children with 26% | 20 31% |9.7% |82.7%

stuttering to pursue higher

29 : .
education, compared to children

with non-stuttering

Allowances should be made 87% [143% |7.1% |21.9% | 48%
32 when evaluating the academic

performance of a stutter.
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There were three statement (statement no 18, 29, 32) which asked the participants to
respond to statements about the academic proficiency of children who stutter.
Maximum 79.1% (155) teachers were strongly disagree with the statement “Stutterers
cannot be expected to perform as well academically as non-stutterers” (statement 18).
12.2% (24) teachers were somewhat disagree, 2.0% (4) teachers were undecided, 1.0%
(2) teachers were somewhat agree, 5.6% (11) teachers were strongly agree with the
statement. Result of the study indicated that maximum teacher 79.1% (155) were
strongly disagree with the statement. Result of the study also indicated that maximum
teacher responded positively with this statement. With statement (29) “In general, it is
not as important to encourage children with stuttering to pursue higher education,
compared to children with non-stuttering” 82.7% (162) teacher were strongly disagree,
9.7% (19) teacher were somewhat disagree, 3.1% (6) teachers were undecided, 2.0%
(4) teachers were somewhat agree, 2.6 % (5) teachers were agree. From the maximum
response of this statement it was clear that majority of teachers 82.7% (162) strongly
disagree with the statement and responded positively. 48.0% (94) teachers were
strongly disagree with the statement “Allowances should be made when evaluating the
academic performance of a stutter” (statement 32). 21.9% (43) teachers were somewhat
disagree, 7.1% (14) teachers were undecided, 14.3% (28) teachers were somewhat
agree, 8.7% (17) teachers were strongly agree with the statement. In three statement
(statement no 18, 29, 32) which asked the participants to respond to statements about

the academic proficiency of children who stutter teachers responded positively.
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3.3.4 Table of result of statements related to teacher and their influence on,

strategies for, and feelings toward children who stutter
Instructions: SA= Strongly Agree, SWA= Somewhat Agree, U= Undecided

SWD= Somewhat Disagree, SD= Strongly Disagree

SA SWA | U SWD |SD

1 A teacher should exempt a 56% |[6.1% |---—- 8.2% | 80.1%
stutterer from oral or group

discussions

2 It is best for teacher to ignore 158% |5.1% |5.1% |16.3% |57.7%
the stuttering of their disfluent

students

3 It is helpful to the stutterer for | 82.7% | 12.8% | 0.5% | 0.5% |3.6%
his/her teacher to complete
words on which he experiences

pronounced disfluency

5 It is a good policy for teachers | 63.3% | 22.4% | 3.6% |4.6% |6.1%
to make children repeat
stuttered words until they can

speak them fluently

8 Children are more fluent when | 52.6% | 23% 46% | 7.7% 12.2%

teachers insist they relax

9 Teachers need to exercise extra | 71.9% | 17.9% | 2.6% | 2% 5.6%
patience in disciplining children

who stutter
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10

It is important for teachers to be
good listeners in dealing with
stutterers

84.2%

9.7%

2.6%

1.5%

2.0%

11

Teachers have relatively little

influence on the stutterer’s
attitudes toward stuttering; the
child develops most of his own

attitudes independently

19.9%

30.6%

18.4%

20.4%

10.7%

13

It is natural for teachers to feel
embarrassment when speaking

to a stuttering child

8.2%

14.8%

9.2%

19.4%

48.5%

14

It is a good policy for teachers
to suggest that stutterers avoid
certain difficult speaking

situations

13.3%

13.3%

8.7%

19.9%

44.9%

24

Teachers should caution the
stutterer to think before he/she
speaks

12.8%

31.6%

12.2%

17.3%

26%

26

Teachers should advise the
stutterer to take a deep breath

before speaking

7.7%

14.3%

39.8%

14.8%

43.5%

28

Teachers are important
influences in the overall
process of helping the child
adjust to his/her speech
problem

73%

16.3%

1.5%

4.1%

5.1%
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There were 13 statements which were concerned with teacher and their influence on,
strategies for, and feelings toward children who stutter (statement 1,2,3,5,
8,9,10,11,13,14,24,26,28). Result of the statement represented that 80.1% (157)
teachers were strongly disagree, 8.2% (16) teachers were somewhat disagree, 6.1% (12)
teachers were somewhat agree and 5.6% (11) teachers were strongly with the statement
“A teacher should exempt a stutterer from oral or group —discussions” (statement])
From the response the statement it is clear that maximum teacher 80.1% (157) teacher
were disagree with the statement and responded positively. Findings of the study
showed that 57.7% (113) teachers were strongly disagree, 16.3% (32) teachers were
somewhat disagree, 5.1% (10) teachers were undecided, 5.1% (10) teachers were
somewhat agree, and 15.8% (31) teachers were strongly agree with the statement “It is
best for teacher to ignore the stuttering of their dis-fluent students” From the response
of majority with the statement it was clear that maximum 57.7% (113) teacher were
strongly disagree and responded positively. With the statement “It is helpful to the
stutterer for his/her teacher to complete words on which he experiences pronounced
disfluency” (statement 3) 3.6% (7) teachers were strongly disagree, (0.5%) only 1
teacher were somewhat disagree, (0.5%) 1 teacher were undecided, 12.8% (25) teachers
were somewhat agree, and maximum 82.7% (162) teachers were strongly agree. From
the result of the statement there was no doubt that maximum teacher responded
negatively with the statement. Result of the statement “It is a good policy for teachers
to make children repeat stuttered words until they can speak them fluently” (statement
5) showed that 6.1% (12) teachers were strongly disagree, 4.6% (9) teachers were
somewhat disagree, 3.6% (7) teachers were undecided, 22.4% (44) teachers were
somewhat agree and 63.3% (124) teachers were strongly agree with the statement.
Findings of the study showed that maximum 63.3% (124) teachers were agreed with
statement and it was clear indication that teacher had not appropriate knowledge about
the strategy of stuttering management. With the statement “Children are more fluent
when teachers insist they relax” (statement 8) 12.2% teachers were strongly disagree,
7.7% (15) teachers were somewhat disagree, 4.6% (9) teachers were undecided, 23%
(45) teachers were somewhat agree and 52.6% (103) teachers were strongly agree.
From the response of maximum with the statement it was clear that majority teachers
were agree with the statement. Agreement with this statement suggested that teacher
had lack of knowledge. 71.9% teachers were strongly agree with the statement

“teachers need to exercise extra patience in disciplining children who stutter”
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(statement 9). 17.9% (35) teachers were somewhat agree, 2.6% (5) teachers were
undecided, 2.0% (4) teachers were somewhat disagree, and 5.6% (11) teachers were
strongly disagree with the statement. Result of the statement “It is important for
teachers to be good listeners in dealing with stutterers” (statement 10) represented that
84.2% (165) teachers were strongly agree, 9.7% (19) teachers were somewhat agree,
2.6% (5) teachers were undecided, 1.5% (3) teachers were somewhat disagree, and
2.0% (4) teachers were strongly disagree with the statement. Findings of the statement
showed that majority of teachers 84.2% (165) are agree with the statement and proved
that teacher had right knowledge on the statement. With the statement “teachers have
relatively little influence on the stutterer’s attitudes toward stuttering; the child develops
most of his own attitudes independently” (statement 11) 19.9% (39) teachers were
strongly agree, 30.6% (60) teachers were somewhat agree, 18.4% (36) teachers were
undecided, 20.4% (40) teachers were somewhat disagree, 10.7% (21) teachers were
strongly disagree. From the response of majority with the statement it was clear
maximum teacher were somewhat positive with this statement. 48.5% (95) teachers
were strongly disagree with the statement “It is natural for teachers to feel
embarrassment when speaking to a stuttering child” (statement 13). 19.4% (38) teachers
were somewhat disagree, 9.2% (18) teachers were undecided, 14.8% (29) teachers were
somewhat agree, and 8.2% (16) teachers were strongly agree with the statement. Result
of the statement showed that majority of teachers 48.5% (95) were disagree with the
statement. Result of the statement indicated that majority of teachers responded
positively. With the statement “It is a good policy for teachers to suggest that stutterers
avoid certain difficult speaking situations” (statement 14) 44.9% (88) teachers were
strongly disagree, 19.9% (39) teachers were somewhat disagree, 8.7% (17) teachers
were undecided, 13.3% (26) teachers were somewhat agree, 13.3% teachers were
strongly agree. Response of the study informed that maximum 44.9% (88) teachers
were strongly disagree with the statement. From the result of the statement it was clear
that majority of teachers responded positively. The result of the statement “teachers
should caution the stutterer to think before he/she speaks” (statement 24) showed that
26.0% (51) teachers were strongly disagree, 17.3% (34) teachers were somewhat
disagree, 12.2% (24) teachers were undecided, 31.6% (62) teachers were somewhat
agree, and 12.8% (25) teachers were strongly agree with that statement. Result of the
study showed that maximum 31.6% (62) teachers were somewhat agree with this

statement. That means a lot of teacher was not sure about the statement. Maximum
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39.8% teachers were undecided with the statement “teachers should advise the stutterer
to take a deep breath before speaking” (statement 26). 23.5% (46) teachers were
strongly disagree, 14.8% (29) teachers were somewhat disagree, 14.3% (28) teachers
were somewhat disagree, 7.7% (15) teachers were strongly agree with the statement.
The statement showed that maximum 39.9% (78) teachers were undecided with the
statement. That means teachers are unsure about the strategy. Maximum 73.0% (143)
teachers were strongly agree with the statement “teachers are important influences in
the overall process of helping the child adjust to his/her speech problem” (statement
28). 16.3% (32) teachers were somewhat agree, 1.5% (3) teachers were undecided,
4.1% (8) teachers were somewhat disagree, and 5.1% (10) teachers were strongly
disagree with the statement. Result of the statement showed that 73.0% (143) teachers
strongly agree with statement. From the response of majority with the statement it was

clear that teacher’s attitude was positive to their role with student who stutter.
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3.3.5 Table of result of statements related to strategies to use with children
with stuttering

Instructions: SA= Strongly Agree, SWA= Somewhat Agree, U= Undecided SWD=
Somewhat Disagree, SD= Strongly Disagree

SN SA SWA | U SWD |SD

7 Consistently applied, 15.8% | 24.0% | 11.7% | 15.3% | 33.2%
interruptions and commands
“not to stutter” are useful
techniques in increasing
fluency

12 | Children who stutter will 66.3% | 23% 4.1% | 2% 4.6%
probably make a better
adjustment to their problem if
they are encouraged to discuss
openly their feelings about
stuttering

15 | Itis helpful to encourage the 20.4% | 14.8% |5.1% |16.3% | 43.4%
stutterer to speak rapidly so that
people will notice the stuttering
less

16 | Punishing stuttering behavior 3.6% |36% |3.6% |[9.2% |80.1%
will increase fluent speech

23 | Punishment of the stuttering 69.4% | 13.8% |3.1% |[51% |8.7%
child could create a worsening
of the speech problem

27 | Ridicule is a common human 12.8% | 10.2% |9.7% | 20.4% | 46.9%
reaction to stuttering and may
not significantly affect the
stutterer’s speech. Therefore,
the stuttering child should learn
to accept and expect it
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Remaining six statements which were asked to participants to respond to the attitudinal
statements regarding strategies to use with children with stuttering, in where did not
link them to teachers’ strategies (statement 7, 12, 15, 16, 23, 27). With the statement
“consistently applied, interruptions and commands “not to stutter” are useful techniques
in increasing fluency” (statement 7) maximum 33.2% (65) teachers were strongly
disagree, 15.3% (30) teachers were somewhat disagree, 11.7% (23) teachers were
undecided, 24.0% (47) teachers were somewhat agree, and 15.8% (31) teachers were
strongly agree with the statement. Majority of teachers are strongly disagree with the
statement. From the result of the statement there was no doubt that teachers responded
positively with the statement. With the statement “children who stutter will probably
make a better adjustment to their problem if they are encouraged to discuss openly their
feelings about stuttering” (statement 12) maximum 66.3% (130) teachers were strongly
agree, 23.0% (45) teachers were somewhat agree, 4.1% (8) teachers were undecided,
2.0% (4) teachers were somewhat disagree, and 4.6% (9) teachers were strongly
disagree. Response of the statement showed that maximum 66.3% (130) teachers were
strongly agree with the statement and responded positively with the statement.
Maximum 43.4% teachers 43.4% (85) teachers were strongly disagree, 16.3% (32)
teachers were somewhat disagree, 5.1% (10) teachers were undecided, 14.8% (29)
teachers were somewhat agree, and 20.4% (40) teachers were strongly agree with the
statement “It is helpful to encourage the stutterer to speak rapidly so that people will
notice the stuttering less” (statementl5) Result of statement showed that maximum
43.4% (85) of teachers were strongly disagree. Result of the statement showed that
maximum teachers responded positively with the statement. With the statement
“punishing stuttering behavior will increase fluent speech” (statement 23) maximum
80.1% (157) teachers were strongly disagree, 9.2% (18) teachers were somewhat
disagree, 3.6% (7) teachers were undecided, 3.6% (7) teachers were somewhat agree,
and 3.6% (7) teachers were strongly agree. Findings of the statement showed that
majority of teachers 80.1% (157) teachers were strongly disagree with the statement.
From the result of the statement there was no doubt that majority of teachers responded
positively with the statement. Maximum 69.4% (136) teachers were strongly agree with
the statement “punishment of the stuttering child could create a worsening of the speech
problem” (statement 23). 13.8% (27) teachers were somewhat agree, 3.1% (6) teachers
were undecided, 5.1% (10) teachers were somewhat disagree, 8.7% (17) teachers were

strongly disagree with the statement. With the statement “Ridicule is a common human
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reaction to stuttering and may not significantly affect the stutterer’s speech. Therefore,
the stuttering child should learn to accept and expect it” (statement 27) 46.9% (92)
teachers were strongly disagree, 20.4% (40) teachers were somewhat disagree, 9.7%
(19) teachers were undecided, 10.2% (20) teachers were somewhat agree, 12.8% (25)
teachers were strongly agree with the statement. Response of the statement showed that
46.9% (92) teachers were strongly disagree with the statement. Result of the statement
showed that majority of teachers responded positively with this statement. Findings of
the attitudinal statements indicated that teachers had a positive views toward stuttering

and student with stuttering.
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Chapter -4 Discussion

The current study investigated teachers’ views toward stuttering and children with
stuttering. Result had been made from the responses of 196 teachers who participated
in the study. Responses of teachers to the 32 attitudinal statements suggested that
teachers had a generally positive view towards children with stuttering. Nicholls (2013)
also revealed a study using TATS about perceptions of teacher toward stuttering in
where number of participants was 33 and result of the attitudinal statements was
positive. The demographic part of the study showed who were participating in the study
and asked questions to obtain information about their age, sex, teaching experience,
experience with stuttering and knowledge about stuttering. In this study among 196
participants number of male teacher were larger than number of female teacher. 56.6%
teacher was male and 43.4% teacher was female. The information suggested that ratio
of male teacher in Bangladesh is greater than female teacher. Participating teachers
were different in age. Among different age category of teacher percentage of 31-40
years (44.4%) aged teacher were maximum. Different age category refers that result of
the study would be realistic. Maximum participants (64.3%) of the study had completed
their post — graduation. The information suggested that participating teacher are highly
profiled. Result of teaching experience of teachers was varied. Percentage of 11-15
years experienced is higher than other. But many teacher (19.9%) had no teaching
experience with children who stutter. So that 19.9% teacher were not known about
difficulties to managing CWS in classroom. So their feelings to CWS can change in
future. Among 196 participants only 1 (0.5%) teacher was stutter and 34 (17.3%)
teacher did not know someone who stutter. That means they had little experience about
stuttering and CWS. 48% teacher had stuttering student currently and 52% teacher had
no student with stuttering currently. The information suggested that maximum classes
of our country were free from children with stuttering. Among 196 participants only
single teacher had professional reading or research toward stuttering. The information
suggested that teacher had limited or lack of knowledge about stuttering. Result of
Nicholls (2013) also demonstrated that limited teacher had professional reading or
research and very less number of teacher had deal training with speech disorder. In this

study only one participant of had deal teacher training with speech disorder. That means
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majority of the teachers were not known about appropriate management strategy to
manage CWS in the classroom. They did not know how to deal with children who
stutter. 97.4% teacher thought that SLT can help to reduce stuttering. That means 97.4%
teacher had idea about referral of children with stuttering. Kumar & Varghese (2012)
found out in his study that teachers had appropriate knowledge about referral and they
thought that speech and language therapists are the right person to refer children with
stuttering. 96.9% teacher thought they had need training about stuttering. That means
96.9% teacher had lack of practical knowledge to deal with children with stuttering in
the classroom. Yang (2012) showed in his study that majority of teachers recommended
training need on stuttering and they did not know appropriate strategy to manage CWS
in classroom. Findings of the table 3.2 reported that there was no association between
grade levels of teaching with thinking of teachers towards any training is needed on
stuttering. The result of the table suggested that there is no significant difference in the
thought of primary and secondary about necessity of training on stuttering. Findings of
the table 3.3 reported there is an association with grade levels of teacher and thinking
of teachers towards SLT can help to reduce stuttering. It suggested that there was
significant difference in thinking of teachers of two grade teachers on the question “Do

you think SLT can help to reduce stuttering.

Few attitudinal statements were asked in-order to know perceptions of teacher about
nature of stuttering. The statement “there are various degrees of stuttering severity” in
which majority of teachers were strongly agreed with but many teachers were unsure
about the etiology and many of them answer wrongly. With the statement “stuttering
can never be completely cured” majority of teachers were strongly disagreed. That
means they had knowledge about the prognosis of stuttering. With the statement “there
is no relationship between fear and stuttering” majority of teachers were disagreed and
some teachers were unsure with the statement. That means they had not knowledge
about the etiology of stuttering. The responses to statement 25 ““ Teachers have little
influence on the development of stuttering, since stuttering is probably predisposed
before or at birth” informed that participants were aware of their valuable influence
on children with stuttering. Result of the attitudinal statements which were related to
the nature of stuttering showed teachers had lack of knowledge about the etiology of
stuttering. Nicholls (2013) showed in the result of attitudinal statements related to

nature of stuttering that teachers were unsure about etiology and prognosis of stuttering.
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Previous study also showed that teacher had misconception about etiology of stuttering
(Yang, 2012; Abrahams et al. 2016).

There were six attitudinal statements which were related to the personality traits of
children with stuttering. Views on the personality traits of children with stuttering had
received considerable attention. Result of the responses of the six statements regarding
the personality traits of children stutter was positive in five statement. Result of the
attitudinal statement informed that teachers do not believe children with stuttering
should be aware that they are different from other children. Teacher did not also believe
that stuttering is a way of getting attention. Majority of teachers did not think that
children with stuttering are psychologically different from children who do not stutter.
Result of statement “Children with stuttering are generally not as responsible as child
with non-stuttering” showed that majority of them (71.9%) strongly disagree. Result of
the statement “In general, children with stuttering are not as polite socially as children
who do not stutter” 75% teacher were strongly disagree with the statement.
Interpretation of the statements showed that teacher had positive attitude to the
personality traits of children who stutter. Findings of the statements of personality traits
of the study of Nicholls (2013) represented positive result also. On the other hand
Abrahams et al. (2016) teacher had misconception about the personality stereotype of

children with stuttering.

There were three attitudinal statements which were asked to know view of teacher
toward the academic proficiency of children who stutter. Result of the statement
showed that teachers believed that children with stuttering are capable equally like
children who do not stutter. Analysis of the study also showed that teachers think
children with stuttering should be encouraged to pursue higher education. Teacher did
not believe that allowances should be made when evaluating the academic
performances of a child who stutter. That means teachers believed that student with
stuttering are capable of own, no need to mercy. So there was no doubt that attitude of
teacher toward the academic proficiency of student with stuttering was very positive.
Nicholls (2013) also revealed that attitude of teacher toward academic proficiency of

student with stuttering was positive.

There were some statement which were asked to know the perceptions of teachers
toward their feelings in classroom in where any children with stuttering reads. With the

statement “It is natural for teachers to feel embarrassment when speaking to a stuttering
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child” maximum (48.5%) teacher was strongly agree. Majority of did not think that it
feeling embarrassment is natural during speaking to a children with stuttering. That
means the result of the statement indicated that their feelings with CWS in classroom
was positive. In the study of Nicholls (2013) similar (positive) response found.

Some responses were gathered from the attitudinal statement about teacher and
classroom strategies for working with children with stuttering. They showed mixed
perceptions to the statements. They had right knowledge about some statements and
they showed some responses which were false. Teachers did not think that they should
exempt a stutter form oral or group discussion. It indicates their positive attitude to
children with stuttering. Teacher did not think that consistently applied, interruptions
and commands “not to stutter” are useful techniques in increasing fluency and they did
not suggest stutterers to avoid certain difficult speaking situations. Teachers were not
agreed to encourage student with stuttering to speak rapidly so that other can notice
stuttering less. Teachers were very disagree with the statement “punishing stuttering
behavior will increase fluent speech”. Majority of teachers were believed that
punishment of the stuttering child could create a worsening of the speech problem.
There were responses which proved that they had not appropriate knowledge about
strategy of dealing children with stuttering in the classroom. Let discuss these
statements. Analysis of data of statement (2) showed that majority of teacher think that
it is not best for teacher to ignore the stuttering of their non-fluent students. But teacher
should ignore the stuttering and give importance on the statements of children with
stuttering what say. Teachers thought that they should caution the stutter to think before
he/she speaks. Teacher thought that it’s helpful to the stutterer for his/her teacher to
complete words on which he experiences pronounced disfluency. But their knowledge
about these strategy was false. They were strongly agreed that advising children to
repeat stuttered words until they can speak them fluently. But the strategy is
inappropriate to work with children with stuttering. They thought that they need to
exercise extra patience to deal children with stuttering. But it’s not true. Teachers were
undecided to advise take a deep breath before speaking. In these statements their
response indicated that they were unsure about the strategy. Analysis of these statement
proved that teacher had lack of knowledge about the management strategy of stuttering.
Result of the study of (Nicholls, 2013; Yang, 2012; Abrahams et al., 2016) also

suggested that teachers had lack of knowledge or unsure about the classroom
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management strategy in where a children with stuttering reads. This can be due to lack
of training and professional reading. Training can improve the knowledge and attitude
toward stuttering (Hobbs, 2012). In this study majority of teachers believed with that
they had significant influences in the complete process of helping the children with

stuttering to adapt with their speech problem.

Conclusion of the current study suggested a positive views of teacher toward stuttering.
It highlighted that teacher had optimum acceptance to children with stuttering and they
tried to do their best help to them but because of very inadequate training and
knowledge they can- not help properly. Conclusion of the study of Nicholls (2013)
demonstrated above similar result about the views of teachers toward stuttering. Similar

result found in the study of Pachigar et al. (2011).

49



Chapter -5 Policy Implications

v The study will help to speech and language therapist to develop and implement

professional development programs for teachers if they need.

v" The study will help other professional researcher, counselor, psychologist for
further research.

v' They study will help policy makers to assess necessity of recruiting speech

language therapist in school level.
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Chapter- 6 Limitation & Recommendation

6.1. Limitation

Like every research there are some situation limitations and barriers of the study in

different aspects which are given bellow:

v

The study used 196 participants (teacher) as sample which was very little to
generalize and interpret the study.

The study was conducted in Dhaka city and Baraigram Upazilla of Natore
district. So the data cannot be generalized as the views of all teachers of
Bangladesh.

It is the first research about teachers’ views toward stuttering so local resources
on this topic were not available to comparison.

A purposive sampling was used that was not reflective on the wider population
the study.

Time and resources were limited that have a great deal of impact of the study.
The demographic questionnaire has not included the contact number of the
participants so verification of data is very difficult.

The study was designed as quantitative study so depth information had not come

out.
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6.2 Recommendation

This is the only study on TATS on teachers’ views toward stuttering in Bangladesh. So

there are some limitations and barriers during conducting the study which are

v Purposive sampling was used to select participants and study place so further
study can be conducted by simple random sampling.

v' The association between social demographic characteristics (experience,
education level, grade level of teaching) and views of teacher toward stuttering
were not studied separately in this study. So next time it can be shown
separately.

v' In further research contact no of participant should be included so that
verification of data can be done easily.

v" Further time the study can be conducted in mixed method with large sample

size.
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Chapter — 7 Conclusion

Investigation result of the current study demonstrated that teachers generally had a

positive view towards the stuttering and person with stuttering. Findings of the
demographic part of the study suggested that teachers had lack of training and education
and knowledge. Attitudinal statements of the study showed a positive result. In
response of the attitudinal statements which were related to nature of stuttering teachers
were positive except the statement related to etiology of stuttering. Responses of the
statements regarding the personality traits of children with stuttering showed very
positive result. With all statements related to the academic proficiency of children with
stuttering was greatly positive. Feelings of teachers toward children with stuttering in
the classroom was highly positive. Teachers were concern about their role but they had
lack of knowledge greatly about the strategy of managing classroom in which minimum
one children with stuttering reads. They were unsure, wrong in the response of some
statements related to strategy of classroom. This can be due to lack of knowledge or
training. Teachers were likely to help children with stuttering best but because of lack
of knowledge or absence of training. Teachers recognized that they had significant role
in the management and helping the children with stuttering. Teachers thought that

children with stuttering are equally capable like children with non-stuttering.

53



Chapter - 8 References

Abdalla, F., & St. Louis, K. O. (2014). Modifying Attitudes of Arab School Teachers

Toward Stuttering. Language, Speech, and Hearing Services 14 in Schools,

45, 14-25. doi: 10.1044/2013_LSHSS-13-0012

Abrahams, K., Harty, M., St. Louis, K. O., Thabane, L., & Kathard, H. (2016).
Primary school teachers’ opinions and attitudes towards stuttering in two
South African urban education districts. S Afr J Commun Disord, 63(1), 157.

doi:10.4102/sajcd.v63i1.157

Abramovitz, A., Goyeneche, C., Canchica, A., Burgues, T., & Sucupira E. (2017).
Botulinum toxin application in the facial muscles for the treatment of
stuttering.  J Laryngol  Voice, 7, 14-7. Retrieved  from

http://lwww.laryngologyandvoice.org/text.asp?2017/7/1/14/232357

Adriaensens, S., & Struyf, E. (2016). Secondary School Teachers' Beliefs, Attitudes,
and Reactions to Stuttering. Language Speech and Hearing Services in
Schools, 47(2), 135. Retrieved from https://doi.org/10.1044/2016 LSHSS-15-

0019

Ambrose, N.G. (2004). Theoretical Perspectives on the Cause of Stuttering.
Contemporary issues in Science And Communication Disorders, 31, 80-91.
Retrieved from
https://pdfs.semanticscholar.org/99c7/3de573a9548d9c4b5546484cdc0d63bld

6d1.pdf

54


http://www.laryngologyandvoice.org/text.asp?2017/7/1/14/232357
https://doi.org/10.1044/2016_LSHSS-15-
https://doi.org/10.1044/2016_LSHSS-15-
https://pdfs.semanticscholar.org/99c7/3de573a9548d9c4b5546484cdc0d63b1d6d1.pdf
https://pdfs.semanticscholar.org/99c7/3de573a9548d9c4b5546484cdc0d63b1d6d1.pdf

Anam, N. (1996). The Generation of a Tool for Screening The Early Grammatical

Development of Bangla-Speaking Children and the Potential Use of This
Instrument in Classes of Hearing-Impaired Children. PhD Thesis. The

University of Birmingham, Birmingham.

Argyriadis, A. (2017). Speech flow disorders in the classroom — stuttering: speech
therapy and educational intervention. DEPRA International Journal of
Multidisciplinary Research (IJMR), 3 (1), Retrieved from
https://www.academia.edu/ 31087360/SPEECH_FLOW_DISORDERS IN_T
HE_CLASSROOM_STUTTERING_SPEECH_THERAPY_AND_EDUCATI

ONAL_INTERVENTION

Bailey, D. M. (1997). Research for the health professionals (2nd ed.). Philosophia:

F.A. Davis Company.

Donaghy, M., & Smith, K. (2016). Management options for pediatric patients who
stutter: current challenges and future directions. Pediatric Health, Medicine

and Therapeutics, 7(1), 71-77. doi: https://doi.org/10.2147/PHMT.S77568

Erdem, I. (2013). Turkish language teachers' and primary school teachers' attitudes
toward their stuttering students. Educational Research and Reviews, 8(1), 26-

32. doi: 10.5897/ERR12.097

Hicks, C. M. (Ed). (2000). Research methods for clinical therapist (3rd ed.). Sydney:

Churchill.

Hobbs, M. L. (2012). Teacher perceptions and knowledge about stuttering before and
after an In-service training. (Master of Arts). Retrieved from Online Theses

and Dissertations (paper 79).

55


https://www.academia.edu/%2031087360/SPEECH_FLOW_DISORDERS_IN_T%09HE_CLASSR
https://www.academia.edu/%2031087360/SPEECH_FLOW_DISORDERS_IN_T%09HE_CLASSR
https://doi.org/10.2147/PHMT.S77568

Irani, F., Abdalla, F., & Gabel, R. (2012). Arab and American Teachers’ Attitudes
Toward People Who Stutter: A Comparative Study. Contemporary Issues in
Communication Science & Disorders, 39, 12-20. Retrieved from
https://www.asha.org/uploadedFiles/asha/publications/cicsd/2012S-

Arab- American-Teachers-Stutter-Attitudes.pdf

Irani, F., & Gabel, R. (2008). Schoolteachers’ Attitudes Towards People Who Stutter:
Results of a Mail Survey. Canadian Journal of Speech-Language Pathology
and Audiology, 32(3), 109-140. Retrieved from
https://cjslpa.ca/files/2008_CJSLPA Vol _32/No_03 109

140/Irani_Gabel_CJSLPA_2008.pdf

Klompas, M., & Ross, E. (2004). Life experiences of people who stutter, and the
perceived impact of stuttering on quality of life: personal accounts of South
African individuals. Journal of Fluency Disorders, 29, 275-305.

doi:10.1016/j.jfludis.2004.10.001

Kumar, A. S., & Varghese, A. L. (2018). A Study to Assess Awareness and Attitudes
of Teachers towards Primary School Children with Stuttering in Dakshina
Kannada District, India. Journal of Clinical and Diagnostic Research, 12(9),

JC09-JC13. DOI: 10.7860/JCDR/2018/35202.12030

Li, J., & Arnold, H.S. (2015). Reactions of teachers versus non-teachers toward
people who stutter. Journal of Communication Disorders, 56, 8-18. Retrieved

from https://doi.org/10.1016/j.jcomdis.2015.05.003

Millichap, J. G. (2008). Etiology and Treatment of Developmental Stammering.
Pediatric Neurology Briefs, 22(1), 2-3. doi: http://doi,org/10.15844/ped neur

brief-22-1-2

56


https://www.asha.org/uploadedFiles/asha/publications/cicsd/2012S-%09Arab-%09American-
https://www.asha.org/uploadedFiles/asha/publications/cicsd/2012S-%09Arab-%09American-
https://doi.org/10.1016/j.jcomdis.2015.05.003

Nicholls, J. R. (2013). Teacher Perceptions of Stuttering (MEd Thesis, Massey
University, Albany, Newzeland). Retrieved on 6" October, 2018 from
https://mro.massey.ac.nz/bitstream/handle/10179/5120/02_whole.pdf?sequenc

e=2&isAllow ed=y.

Pachigar, V., Stansfield, J., & Goldbart, J. (2011). Beliefs and Attitudes of Primary
School Teachers in Mumbai, India Towards Children Who Stutter.
International Journal of Disability, Development and Education, 58(3), 287-

302. Retrieved from http://dx.doi.org/10.1080/1034912X.2011.598664

Sattar, M. A., Sultana, T., & Uzzaman, S. (2015). Stammering. Bangladesh J
Otorhinolaryngol, 21(2), 43-46. Retrieved from

https://www.banglajol.info/index.php/BJO/article/download/24296/16547

Yairi, E., & Ambrose, N. (2012). Epidemiology of stuttering: 21st century advances.

Journal of fluency disorders, 38(2), 66-87. doi: 10.1016/j.jfludis.2012.11.002

57


https://mro.massey.ac.nz/bitstream/handle/10179/5120/02_whole.pdf?sequenc%09e=2&isAllow
https://mro.massey.ac.nz/bitstream/handle/10179/5120/02_whole.pdf?sequenc%09e=2&isAllow
http://dx.doi.org/10.1080/1034912X.2011.598664
https://www.banglajol.info/index.php/BJO/article/download/24296/16547

Annexure- 1(A)

Demographic Questionnaire

Name:
Age:

a) 20-30 b)30-40 €)40-50 d) 50-60
Gender:

a) Male b) Female

How many years have you been working in education?

Experience of teaching:

Grade level of teaching:

Do you stutter? (Yes / No)

Do you know someone who stutter? (Yes / No)

Did any of teacher training deal with speech disorder? (Yes / No)
Have you done any professional reading or research toward stuttering?
How many children who stutter you have taught?

a) 0 b)1-3 c¢)4-7d)7 plus
Do you currently have a student in your class who stutter? (Yes / No)
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Annexure 1(B)

Teacher Attitudes Toward Stuttering Survey (TATS)

Date:

Education: Highest Degree

Number of years Teaching Experience:
Circle Age-Group: 20-29 30-39 40-49 50+

Grade level in which you teach:

Strongly | Somewhat | Undecided
Agree Agree

Somewhat
Disagree

Strongly
Disagree

1. A teacher
should exempt a
stutterer from oral
or group -
discussions.

2.1t is best for
teacher to ignore
the stuttering of
their disfluent
students

3. Itis helpful to
the stutterer for
his/her teacher to
complete words
on which he
experiences
pronounced
disfluency

4. Stuttering can
never be
completely cured

5. It is a good
policy for
teachers to make
children repeat
stuttered words
until they can
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speak them
fluently

6. Stutterers
should be made
aware that they
are different from
other children

7. Consistently
applied,
interruptions and
commands “not
to stutter” are
useful techniques
in increasing
fluency

8 Children are
more fluent when
teachers insist
they relax

9. Teachers need
to exercise extra
patience in
disciplining
children who
stutter

10. It is important
for teachers to be
good listeners in
dealing with
stutterers

11. Teachers have
relatively little
influence on the
stutterer’s
attitudes toward
stuttering; the
child develops
most of his own
attitudes
independently

12. Children who
stutter will
probably make a
better adjustment
to their problem if
they are
encouraged to
discuss openly
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their feelings
about stuttering

13. It is natural
for teachers to
feel
embarrassment
when speaking to
a stuttering child

14. It is a good
policy for
teachers to
suggest that
stutterers avoid
certain difficult
speaking
situations

15. It is helpful to
encourage the
stutterer to speak
rapidly so that
people will notice
the stuttering

less

16. Punishing
stuttering
behavior will
increase fluent
speech

17. In general,
children with
stuttering are as
polite socially as
children who do
not stutter

18. Stutterers
cannot be
expected to
perform as well
academically as
non-stutterers

19. There are
various degrees
of stuttering
severity

20. There is no
relationship
between fear and
stuttering
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21. Stutterers can
in general be
considered as
being
psychologically
different from
normal speaking
students

22. Many
children stutter as
an attention
getting device

23. Punishment of
the stuttering
child could create
a worsening of
the speech
problem

24. Teachers
should caution
the stutterer to
think before
he/she speaks

25. Teachers have
little influences
on the
development of
stuttering, since
stuttering is
probably
predisposed
before or at birth.

26.Teachers
should advise the
stutterer to take a
deep breath
before speaking

27. Ridicule is a
common human
reaction to
stuttering and
may not
significantly
affect the
stutterer’s speech.
Therefore, the
stuttering child
should learn to
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accept and expect
it.

28. Teachers are
important
influences in the
overall process of
helping the child
adjust to his/her
speech problem

29. In general, it
IS not as
important to
encourage
children with
stuttering to
pursue higher
education,
compared to
children with
non-stuttering

30. children with
stuttering are
generally not as
responsible as
child with non-
stuttering

31. Stuttering
may be viewed as
a preliminary sign
of character
weakness.

32. Allowances
should be made
when evaluating
the academic
performance of a
stutter.
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Annexure 1(D)

Teacher Attitudes Toward Stuttering Survey (TATS) (e ©=)
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Annexure - 2 (A)

2.1 Association between grade levels of teaching and their thinking about training

need on stuttering

Chi-Square Tests

Value Df | Asymp. Exact Exact Sig.
Sig. (2- | Sig. (2- | (1-sided)

sided) sided)
Pearson Chi-Square .3642 1 546
Continuity Correctionb | .035 1 .852
Likelihood Ratio 373 1 541
Fisher's Exact Test .691 432

N of Valid Cases 196

a. 2 cells (50.0%) have expected count less than 5. The minimum expected count is 2.72.

b. Computed only for a 2x2 table

Association between grade levels of teaching and their thinking about training need on
stuttering has no significance.
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Annexure — 2(B)

2.2 Association between grade levels of teaching and their thinking about SLT can

reduce help to reduce stuttering

Chi-Square Tests

Value Df | Asymp. Exact Exact Sig.
Sig. (2- Sig. (2- | (1-sided)
sided) sided)

Pearson Chi-Square 4.2682 1 .039

Continuity Correctionb | 2.595 1 107

Likelihood Ratio 6.162 1 .013
Fisher's Exact Test .065 .046
N of Valid Cases 196

a. 2 cells (50.0%) have expected count less than 5. The minimum expected count is
2.27.

b. Computed only for a 2x2 table

Association between grade levels of teaching and their thinking about SLT can reduce
help to reduce stuttering has significance.
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awnm (@Y Qe ARG (Russfens)

,A o\ °BANGLADESH HEALTH PROFESSIONS INSTITUTE (BHPI)

3
{3 (The Academic Institute of CRP)
CRP-Chapain, Savar, Dhaka, Tel: 7745464-5, 7741404 , Fax: 7745069

BHPI-Mirpur Campus, Plot-A/S, Block-A, Section-14, Mirpur, Dhaka-1206. Tel: 8020178,8053662-3, Fax: 8053661
§
ﬁ\—m??r?f i‘sfmi‘/w/w/w ©ifdd 8 0%.50.205
efs
SYF
SR FoT WIS TS
ST, BIF-S000 |

fmw ¢ o8 oUes O & PN Al T @ Ry @ eI |

T,

AR T SRS T IR (), ARSI ArR T (- Brenerd frt eifedia Qe
=Y G BT (Rugshreng) v fRefives senfre Raaf 39 = «w sniges
TR @t SAfBreTT Tt g |

o @0l Tugdee @R SiRgansa ot @i [ifey Rame Beig o ¢ @htens o
AT |

ez s s 7 Rl 37 =Av «s s i @ gar o TRgEt ©F i skws

PSR ©2 TR G ST 50.50.205b BN (ATF 30,332,205 SIF 48 wioig afevie
T T AR | O S @5 Pz g

“Teacher’s views towards stuttering”.

IR OIE SR AT T QIR AU T A 7R NG HRCANTST @RI & ST
|

AW

T3 AW (I 5\
TR WA @ o AT Wjﬁ =
=N s ARSI Rror % .
a3z | '

69



Annexure- 3 (B)
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Annexure- 3 (C)
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Annexure- 4(A)

Consent form

This research is part of Speech & Language Therapy course and the name of the
researcher is Shubhra Mahbuba. She is a 4th year student of B.Sc in Speech & Language
Therapy in Bangladesh Health Professions Institute (BHPI). The study will entitle as

“Teachers views toward stuttering”.

In this study T am ... a participant
and | have been clearly informed about the purpose of the study. I am willingly
participating in this study. | will have the right to withdraw from this study at any stage
and | will not be bounded to answer to anybody. | understand that there will be no

impact receiving treatment at present or in the future by participating in this study.

| am also informed that, all the information will collect from the interview that use in
the study will be kept safe and maintain confidentiality. Only the researcher will be
eligible to access in the information for his publication of the research result. My name
and address will not published anywhere in this study. | can consult with the researcher
and the research supervisor about the research process or get answers to any questions
regarding the research project. | have been informed about the above-mentioned

information and | am willing to participate in the study with consent.

Signature of the Participant Date

Signature of the Researcher Date

Signature of Witness
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Annexure- 4(B)
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